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Learn-for-a-Month 

Write-for-a-Month Write On!

*See back matter for a listing of all fifteen series that are at the store or are coming soon!! (They are listed 
on the Write-for-a-Month and Write On! pages of the back matter.) 

Write on, Mowgli, 
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AAbout the “Write-for-a-Month” and “Write-On” Book Series 
 

The Write-for-a-Month (WFAM) and Write-On (WO) composition series are two non-religious, yet 
meaningful, writing e-books for use in homes, schools, co-ops, and tutoring situations. The books are 
writing/composition books of two to four lengthy lessons each, between 50 and 120 pages per book 
(depending on the level). These books contain writing projects of all types at grades two through twelve. 
Each WFAM book is writing-type-specific (i.e. story writing, reports, essays, dialogue, and much more) 
and grade-level specific (see note below). Each Write-On book is topic-specific (Mowgli, Peter Pan, 
Beauty and Beast, Christmas Friends, Dumbo, Slinky Dog, Fairy Tales, etc.) and are grade-level specific 
(see note below). 

The projects in both series all use the author’s signature “Directed Writing Approach,” which takes 
students by the hand every step of the way from prewriting (brainstorming, character and plot 
development, research, etc.) to skill building (for projects requiring certain skills, such as quotes or 
imagery or persuasion, etc.) to outlining (based on the type of writing) to writing rough drafts to editing 
(via the Checklist Challenge) to final copy. No vagueness. No questions as to what to write or how to 
write. 

All of the book types that we will be releasing are listed on the upcoming book-types pages. I recommend 
that you start out with a Tools and Tricks or Writing Boxes book if you and your students are unfamiliar 
with Character Ink’s or Learn-for-a-Month’s writing programs. (After that, your student might love the 
Write-On books!) 

By utilizing our writing-type-specific books (WFAM), you will be able to work on the types of writing 
your student needs help in, focus on the types he enjoys, and/or switch up the types throughout the year 
based on what material you are studying in the content areas or the time you have for writing (i.e. 
devoting more time to harder types of writing for your student). The type-specific books offer great 
opportunities for teaching writing types that are not always available in longer, non-downloadable 
programs. 

By using our topic-specific books (WO), your student can choose the characters and books movie themes 
he would like to write about. Again, both sets are month-long downloads with incremental and extremely 
detailed instructions.  

Partial sample lessons will be available at the Character Ink and Learn-for-a-Month stores starting fall of 
2019 though the best way to try a WFAM or WO book for your home or classroom is to purchase an early 
to mid-level book and try it out with your students. (There are also product explanation videos for most 
products at the Learn-for-a-Month store.) I recommend that younger students do a WFAM “Writing 
Boxes” book and middle and upper level students do a “Tools and Tricks” book first.  

There are price differences for home/individual use vs. classroom/co-op use, and we ask that you follow 
our copyright guidelines of use by the purchaser only for whichever setting it was purchased.  

 

Project Labels/Levels and Printing/Use 

The projects within each book are labeled with numbers. Larger projects are labeled as Projects 1 and 2, 
indicating that, that project is lengthy and will likely take two weeks to complete if writing is a daily 
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subject for your students (longer than that if writing is a twice weekly or non-daily activity). The number 
of projects in each book roughly coincides with the length of the project in a one-month situation. (Most 
books will take about one month with daily writing.) The books can be stretched out over two months 
with less frequent writing or condensed to a two week time period in remediation situations.  

The author is creating videos about how to teach the projects, so check out the Learn-for-a-Month website 
and store under Video Lessons for more help in how to teach the projects.  

The author has tested each project in each book between three and six times with other Character Ink 
teachers in our Cottage Class program for homeschoolers.  

We test all of our books with fifty to one hundred students every year and make changes according to 
their responses. We recommend that you print out the books two-sided and three hole-punch them and put 
them in half or one inch binders for ease of use. It is especially nice to print the covers in color and slide 
into the front of the student binders.  

Note also that I have free downloads for the teachers to print and put into their “Teacher Notebook” for 
language arts. These are available every Friday in the LRAM website and the LFAM Free FB Group. 

 

Time Spent in Write-for-a-Month and Write-On 

The method of instruction in most of the books will require one or two 30-60 minute meetings each week 
with the teacher to discuss the assignments, introduce the outlining technique, check the student’s rough 
draft, review his Checklist Challenge (CC), and grade his final composition.  

In addition, the student will need to work approximately 20-50 minutes (depending on level of book) per 
day four days a week by himself in order to complete all the assignments contained herein during a one-
month period of time.  

Again, the time and teacher assistance needed in each book will vary according to whether the student is 
learning to write sentences or multiple paragraph compositions (as well as whether he is doing a Tools 
and Tricks book vs a story vs a report—and his interest level in all of those). It is recommended that you 
start out working together and see which areas your student is able to work alone and which areas he 
needs your assistance. The time needed will also be different if a book is spread out over two months. 

Two Skill Levels in Each Book 

All books have two skill levels within each level: Basic and Extension. These two levels provide two 
different skill levels of writing and revising for students in each book. Thus, a younger student using this 
book would not do as many paragraphs and revisions as an older (or more advanced) student using the 
same book. The composition is dependent upon a student at least understanding the fundamentals of 
sentence structure (and these are introduced and built upon in the Tools and Tricks books).  

Students will be able to complete the projects much more effectively if they understand the functions of 
subjects and verbs. Students will be able to insert the Checklist Challenge revisions into their writings 
much more easily if they understand how to do the revisions (how to combine sentences, how to add 
sentence openers, how to write SSS5’s, etc.). The groundwork for many of those skills is laid out in Tools 
and Tricks and Writing Boxes—for beginning students as well as older students who need instruction in 
those fundamentals.  
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(Also, the Tools and Tricks books, in addition to being grade-level appropriate, are strong remediation 
books with specific instruction in “How to Create and Write From a Sentence-by-Sentence Outline” and 
“How to Complete the Checklist Challenge,” etc. These are good starter books and are available at all five 
levels.) 

 

Grade Levels  

Note that WFAM and WO books are not exactly grade level specific. The books are labeled with numbers 
that approximate the grade level of the projects. However, writing is extremely subjective. An advanced 
seventh grader (with years of writing experience) may do great in one of the Level V books whereas a 
seventh grader without much writing experience may be more comfortable going in the II or III Tools and 
Tricks books for what a sentence or paragraph contains and how to put paragraphs together for essays and 
reports. Check out the samples at our store to find the right fit for your student(s).  

 

Print Books 

Note that homeschoolers or Christian schools who desire the types of projects in WFAM and WO but 
want a complete Christian writing program should check out our print books, Meaningful Composition 
(MC). Two week samples of each MC book are available at our Character Ink store.  

 

Note: WFAM and WO Levels 

 

 

 

 

 

 

 

Level I = Grade 2nd & 3rd                           

Level II = Grade 4th & 5th                          

Level III = Grade 6th, 7th, & 8th         

Level IV = Grade 9th & 10th 

Level V = Grade 11th & 12th 

writeforamonth.com/free-write-for-a-month-offer 



Write On: Mowgli--Level V (Upper High School)
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Lesson 1: Introducing Story Writing
The Very Short Story--An Original Animal Escape

Overview of Story Writing: The Very Short Story

You will be writing a short story of four to five paragraphs this week. You will be “directed” in this
just like you are in all CI essays and reports -- in a step by step manner. You will write about an
animal trying to escape from another animal like the one you wrote last week from given mate-
rial.

I. TOPIC OF STORY
You will be writing a short story about
one real animal trying to get away
from another live animal. You may
choose one from below or come up
with a different pair:
A. Antelope trying to escape from a

tiger
B. Deer trying to escape a cougar
C. Chicken in chicken coop trying to

get away from a fox
D. Mouse trying to escape from a cat
E. Baby turtles trying to get to sea

without being eaten by birds
F. Baby seal trying to escape a shark
G. Insect trying to escape from a spider
H. Moth trying to escape from a bat
I. Any animal trying to escape from

a human
J. Musk ox defending itself from a wolf
K. Rabbit trying to escape from a falcon

II. NUMBER OF PARAGRAPHS IN
THE BODY OF YOUR STORY
A. Basic students will write 5 para-

graphs for your story.
B. Extension students will write 6

paragraphs for your story.

Note: This Overview Box, which is provided at the beginning of each project, is here to give students (and
teachers) an at-a-glance look at the entire composition assignment. Each step of each lesson is assigned and
detailed throughout the week(s).

III. SENTENCES PER PARAGRAPH
A. Basic students will write 5-7

sentences per paragraph.
B. Extension students will write

6-10 sentences per paragraph.

IV. OPENING PARAGRAPH
Students will not write an Opening
Paragraph. You will weave all back-
ground information into your story.

V. CLOSING PARAGRAPH
Students will not write a Closing
Paragraph. You will weave your story’s
conclusion into the story.

VI. QUOTATIONS
You will not include dialogue.

VII. WRITE ON/ADDITIONAL SKILLS
You will learn/further develop the following
additional skills:
A. Parts of a Story
B. Researching for a Story
C. Describing Nature
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Lesson A. Write On: Story Action

This week you will be writing a short story about an animal attempting to escape from a predator.

There are some elements that your story should contain. We will look at an example to see some of those elements.

Stories are more than just an assortment of description. A story must, well, tell a story. While there are many types of
stories, most, from mysteries to romances to action to an animal escaping from another, follow a similar pattern.

<> A-1. Read the entire African Savanna/Predator and Prey story provided in Box A-1.

African Savanna/Predator and Prey story

On the sun-scorched African savanah, a small herd of Thomson’s gazelle wandered lazily. At
the end of the group, a male, just a little smaller than the others, nibbled on the crunchy grass that
had been trampled by wildebeests, zebras, and the other larger animals. He ambled towards a thick
bunch of grass; however, he immediately darted away. He had smelled the pungent odor left by a
territorial male, an indication he was not welcome.

Focused on the smell of the grass, the gazelle did not notice the tiny rustle in the thicker grass.
The stealthy predator was so well-camouflaged the tommy may not have noticed it even if he had
been on alert, which he was not. A blur. A yellow and black shape charged the small group. Several
gazelles jumped straight into the air, stotting, showing their strength as a warning to the cheetah
that they would be hard to catch. The small one didn’t bother; his weak stotting would only tell the
cheetah he would be an easy meal. He simply fled.

Within half a second, the cheetah had chosen its target. From the rush of the grass, the small one
knew he was the goal. Before he could get up to speed, the cheetah lunged. At the last possible second,
the gazelle darted right. The cheetah missed but kept charging.

After twenty seconds, the small gazelle had begun to pull away. Then he stumbled. The normally
sure-footed animal caught a ridge, his head tumbled over his front legs, and for a second, he was
down. The cheetah made up the ground instantly. Just as the gazelle regained his feet, one powerful
paw struck him, sending him down again.

In one final gasp, the gazelle found its legs and scurried out of the paws reach. As he ran, the ex-
hausted cheetah did not pursue.

Box A-1
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<> A-2. Follow each story element in the text and sample paragraph provided.

II. Opening��Calm

Most stories begin with an opening. This is when the author gives background and introduces the characters. In
the sample story this is Paragraph One. It describes the peaceful gazelle eating. His biggest worry is that a larger territo-
rial male will essentially bully him.

The opening is when you can give lots of details that help the reader feel like they are really in your world. It should
not be very long, however, since nothing exciting really happens.

Sample Opening Paragraph:

On the sun-scorched African savanah, a small herd of Thomson’s gazelle wandered lazily. At the
end of the group, a male, just a little smaller than the others, nibbled on the crunchy grass that had
been trampled by wildebeests, zebras, and the other larger animals. He ambled towards a thick bunch
of grass; however, he immediately darted away. He had smelled the pungent odor left by a territorial
male, an indication he was not welcome.

II. Inciting Incident�Less Calm/Beginning Action

The inciting incident is when the story really begins. It is when your character’s world is turned upside down. In the
sample story, and in the story you will write this week, this is when the predator attacks.

Sample Inciting Incident Paragraph:

Focused on the smell of the grass, the gazelle did not notice the tiny rustle in the thicker grass.
The stealthy predator was so well-camouflaged the tommy may not have noticed it even if he had been
on alert, which he was not. A blur. A yellow and black shape charged the small group. Several gazelles
jumped straight into the air, stotting, showing their strength as a warning to the cheetah that they
would be hard to catch. The small one didn’t bother; his weak stotting would only tell the cheetah he
would be an easy meal. He simply fled.
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III. Progressive Complications��Fast/Even Less Calm

This step is the biggest difference between a short story like the example and a four hundred page novel. Long stories
have lots and lots of complications while you will just have a few.

This is an important step though. If the cheetah just attacks and the gazelle runs away, it isn’t much of a story.

The main character, your animal, must face obstacles. In the story example, those complications (or obstacles) are
the cheetah nearly catching up to the gazelle initially and the gazelle tripping.

When you are writing your own story this week, try to think of any things that could make escaping more difficult for
your animal.

Sample Progressive Complications Paragraph/Obstacles:

Within half a second, the cheetah had chosen its target. From the rush of the grass, the small one
knew he was the goal. Before he could get up to speed, the cheetah lunged. At the last possible second,
the gazelle darted right. The cheetah missed but kept charging.

IV. Climax�Edge of Seat/No Calmness

The climax is the last obstacle your main character will face. It is the moment of greatest danger. Obviously, in the
sample, this is when the gazelle is struck by the cheetah and barely gets to its feet. This moment should be more impor-
tant and more dangerous than anything that has gone on before.

Sample Climax Sentences:

After twenty seconds, the small gazelle had begun to pull away. Then he stumbled. The normally
sure-footed animal caught a ridge, his head tumbled over his front legs, and for a second, he was
down. The cheetah made up the ground instantly. Just as the gazelle regained his feet, one powerful
paw struck him, sending him down again.

V. Resolution�Calm Again/ Solution

This is the end of the story after the prey escapes. It is usually very short. In fact, in the sample story, it is only a cou-
ple of sentences in length.

Sample Resolution Sentences:

In one final gasp, the gazelle found its legs and scurried out of the paws reach. As he ran, the ex-
hausted cheetah did not pursue.
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<> A-3. Read the jungle predator and prey sample provided to get ideas specific to the jungle (Box A-3).

Student Sample - Jungle Predator and Prey 

A porcupine popped its head out from under overlapping fallen trees.  Snuffling, she cautiously
scanned the area for any approaching danger.  The atmosphere was peaceful; birds were chirping from
their posts high up in the trees, and the sun made the fresh snow glitter.  Taking a step out of the ditch,
she continued to crawl her way out of her safe home.  Feeling stiff from the drying blood on her back
leg, she swiveled her head back and forth, now on the hunt for a snack.  She spotted something fa-
miliar at the entrance of the woods on the top of the hill, but it was a bit far from her shelter.  How-
ever, hunger eventually won over her hesitation and pain, and she started limping towards the object.

The winter woods were silent and bare, except for the sound of snow crunching under a lone wolf’s
paw.  Weakening from age and hungry for its daily meal, the canine searched around for anything
that would cure its famine.  The overgrown pooch uncovered nothing but squirrels too high to reach.
Twitching its ears in sudden excitement, the wolf started furiously sniffing the air and ground.
The scent was faint and slightly stale, but it was recent.  It was blood.  Knowing that a bloodied an-
imal is a weakened animal, the wolf followed the invisible trail. 

Finally reaching the mysterious shape, the porcupine was surprised to see group of stems that had
been guarded from the snow by a large boulder.  Glancing around once more, she immediately headed
for the nearest plant and began to fill her stomach.  Meanwhile, the elderly wolf was closing in on
the clearing.  Spotting the porcupine across the clearing, it slinked behind bushes and various trees,
slowly approaching the spikey creature.  The prey was innocently nibbling on some wilting flower
buds, oblivious to the camouflaged predator hiding twenty feet away.  The wolf made one mistake:
alerting the porcupine of its presence by brushing against some bushes.

Spooked by the alarming noise and movement, the porcupine instantly stumbled away towards
her den, swiftly heading back the way she came.  The wolf, desperate from the ruined sneak attack,
leaped from the foliage and bounded towards the frightened mammal.  Before she could react, the
fierce canine had swiped at her feet, knocking her off balance and rolling down the hill.  She felt a
dozen of sharp pricks after landing on her back.  Her executer had raced down from the high ground
and was in attack range of its victim.  It jumped at the distracted porcupine.  As she rolled onto her
feet, she heard the snap of the wolf’s powerful jaws biting into the air.  Just when the canine recovered
from its failed attempt, the porcupine shots her spikes up in an aggressive defense and charged.  Yelp-
ing, the wolf jumped back, now intimidated into circling around its meal.  It knew that it was use-
less and made one last weak attempt at her hind legs.  It was greeted by a quill piercing its muzzle,
the pain reminding the pooch of its failure as it slunk away in defeat.

Box A-3

Composition ClassHannah Smith
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<> A-4. Fill in the Directed Brainstorming Box for your Story (Box A-4).

Directed Brainstorming Box

(1) What animal will be the prey (the one who is hunted) in your story?
______________________________________________________________________________________

(2) What animal will be the predator (the one who hunts/attacks?
______________________________________________________________________________________

(3) What is the setting (river, savanna, jungle, ocean etc.)?
______________________________________________________________________________________

(4) What will you include in your opening? How will you set the stage for your story?
______________________________________________________________________________________

(5) What will be your inciting incident? (How and when will the predator make its initial attack?)
______________________________________________________________________________________

(6) What progressive complications will the prey have?
a. What obstacles will make it harder for the prey to escape?
b. Choose at least three
c. Examples: Animal is already hurt, terrain traps animal, land animal in water, predator catches 

them by surprise, etc.

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

_______________________________________________________________________________________

(7) What will be the climax?
a. How will the prey finally escape?
b. Or will it escape?

_______________________________________________________________________________________

(8) How will your story be resolved?
_______________________________________________________________________________________

Box A-4
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Lesson B. Scene Development: Creating Scene Descriptions

Two Gutters--Lack of Description and Over-Description

Descriptive writing is like bowling in that there are two gutters. The first gutter is the lack of description. This type of
writing projects no pictures into the imagination of the reader. 

The second gutter is over-description. This is when every aspect of the scene is described in too much detail. When
this happens, the whole scene grinds to a stop while an entire paragraph is spent describing a chair, for example.

Two Keys--Use Action and Be Picky

The first key to avoiding either of these pitfalls is to describe using action as much as possible. For example, in-
stead of writing, The spindly antique chair sat in the corner, write, The antique chair wobbled precariously as the man
sat down. By doing this, you keep the scene moving while describing the things in the scene.

You can be assured of having more action-driven descriptions if you use action verbs as much as possible and avoid
using being and linking verbs.

For example, instead of saying, The window pane was glossy, say The window pane glistened in the rain.

You will avoid using being and linking verbs better if you learn to recognize this category of verbs by learning CI’s BHL
(Be a Helper, Link) verb song/rhyme.

<> B-1. Study the BHL verb song/rhyme provided.

Memorize the Be, a Helper, Link verbs song (to the tune of the Alphabet Song):

ABCDEFG
Be, a Helper, Link verbs,
HIJKLMNOP
Is, Are, Am, Was, & Were.
QRSTUV
Be, & Being, Been, Become,
WXYZ
Has, & Had, & Have are ones.
Now I said my ABC's
Can, Could, Shall, Should—they are fun
Next time won’t you sing with me?
Will, Would, Do, Did, Does, & Done
ABCDEFG
May, Might, Must—they are some as well,
HIJKLMNOP
Appear, Look, Seem, Remain, Taste, Feel, & Smell
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The second key is to be picky about what you spend time describing and what you do not. The point of descriptive fic-
tional writing is to put images into the mind of the reader and put emotions into his or her heart. Some things need
to be described in more detail than others. 

<> B-2. Write new sentences beneath each of the sentences given below, changing the description 
from passive BHL verbs to action verb descriptions.

Example: TThe deer was in the tall grass.

The deer hid within the tall grasses.

Hint: One way to be helped in this assignment is to highlight any BHL verbs first. Then be 
sure you replace these with strong verbs.

1. The robin’s nest was soft.
                                                                                                                                                                                                          

                                                                                                                                                                                                          

                                                                                                                                                                                                          

2. The lion was ferocious.
                                                                                                                                                                                                           

                                                                                                                                                                                                           

                                                                                                                                                                                                           

3. The shark was a good swimmer.
                                                                                                                                                                                                          

                                                                                                                                                                                                          

                                                                                                                                                                                                           

4. The giraffe has a long neck.
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5. The crocodile was silent.
                                                                                                                                                                                                          

                                                                                                                                                                                                          

                                                                                                                                                                                                          

6. The dog was a loud barker.
                                                                                                                                                                                                          

                                                                                                                                                                                                          

                                                                                                                                                                                                          

7. The monkey was a good climber.
                                                                                                                                                                                                          

                                                                                                                                                                                                          

                                                                                                                                                                                                          

8. The gazelle was a fast runner.
                                                                                                                                                                                                          

                                                                                                                                                                                                          

                                                                                                                                                                                                          

9. The spider’s web is sticky.
                                                                                                                                                                                                          

                                                                                                                                                                                                          

                                                                                                                                                                                                          

10. The grass is green.
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<> B-3. Go outside. It doesn’t matter where. It can be your backyard, a local park, or the woods. Sit 
down and choose five things you see. They can be insects, a dog or cat, the clouds, the 
grass, or anything else. Write five sentences describing those things but remember to 
describe them using action.  

Example: No: TThe grass was brown.

Yes: The brown grass crunched under my feet.  

1.                                                                                                                                                                                                           

                                                                                                                                                                                                           

                                                                                                                                                                                                            

2.                                                                                                                                                                                                            

                                                                                                                                                                                                            

                                                                                                                                                                                                            

3.                                                                                                                                                                                                             

                                                                                                                                                                                                            

                                                                                                                                                                                                            

4.                                                                                                                                                                                                            

                                                                                                                                                                                                            

                                                                                                                                                                                                            

5.                                                                                                                                                                                                            
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Lesson C. Write On: Research For Your Story
If you have done reports in the past, you are familiar with researching. Researching for a story is similar. You will look up
the animals you will be writing about in an encyclopedia or animal book or online source.

Instead of writing a generic report, however, you will be looking for information you can weave into your story. Using facts
is another way to keep your reader interested without slowing down your story.

For example, if I were writing a story about a giraffe, and I opened with a giraffe eating, I could say, The giraffe nibbled on
leaves from the tree.

But, with a little research, I learned that the most common thing the giraffe eats is the acacia leaf and that they use
their long tongues to grab the leaf and bring it to their mouths.

Now my sentence would read The giraffe stretched its long tongue around the acacia leaf and pulled it into its mouth. If
is the same basic action, but with more real-life detail. This allows the reader to both enjoy the plot of the story and enjoy
learning new things.

You would not want to take an entire paragraph to describe the giraffe’s digestive system; all you need is little details.

In addition to these little details, you want to pay close attention to the types of things you will be describing in your
story, such as the following:

1. How do the animals move?

2. What defenses (speed, trickery, keen eyesight, extreme hearing, armor, etc.) does the prey have to help it stay alive?

3. How does the predator hunt?

4. Where would the attack you are describing most likely take place?

Sample Action Descriptions for <> B-3

1. The deer’s soft brown eyes gazed at me warily.

2. She wiggled her toes in the soft white carpet with delight. 

3. He hacked at the the dead pine with the noisy persistent saw. 

Sample Action Descriptions for <> B-2

1. The red robin perched on the willowly branch.

2. Hovering in the alleyway, shadows created a malicious feeling.

3. Though the books were messily stacked, the student located the 
textbooks with ease.
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This may be a story, but you want the readers to feel like they are witnessing it happen in real life.

<> C-1. Look up the predator in an encyclopedia and write ten facts you may be able to include in your story 
on the lines provided. You won’t have to use all of the facts, but you want to have them available.

1. ____________________________________________________________________________________________

2. ____________________________________________________________________________________________

3. ____________________________________________________________________________________________

4. ____________________________________________________________________________________________

5. ____________________________________________________________________________________________

6. ____________________________________________________________________________________________

7. ____________________________________________________________________________________________

8. ____________________________________________________________________________________________

9. ____________________________________________________________________________________________

10. ___________________________________________________________________________________________

<> C-2. Look up the prey in an encyclopedia and write ten facts you may be able to include in your story on 
the lines provided. You won’t have to use all of the facts, but you want to have them available. 

1._____________________________________________________________________________________________

2. ____________________________________________________________________________________________

3._____________________________________________________________________________________________

4. ____________________________________________________________________________________________

5._____________________________________________________________________________________________

6. ____________________________________________________________________________________________

7. ____________________________________________________________________________________________

8. ____________________________________________________________________________________________

9. ____________________________________________________________________________________________

10. ___________________________________________________________________________________________
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Lesson D. Write On: Nature Description
An earlier lesson was about describing using action verbs rather than passive BHL verbs.

For centuries, many of the greatest writers have used nature as the subject for some of the greatest prose ever written.
Pearl S. Buck, Willa Cather, James Fenimore Cooper, John Muir, and many others did not just described nature literally,
but they also described the beauty and majesty of nature.

Nature is full of incredible variety and power. The difficulty for a writer is to describe the world in a way that expresses
that power.

When you are describing nature, you are always writing on two levels. The first is the literal level. This means creating
pictures in the reader’s mind. The second level is emotional. You want the reader to feel what you feel about what
you are describing.

Think of a time when you have been deeply moved by some aspect of nature.

Maybe you went to the ocean and looked out onto the water and tried to comprehend the vastness of it. Or maybe it was
just seeing a blooming flower. Or perhaps you were driving or hiking in a mountain, and you came to a point when you
could look out for miles over rolling peaks and magnificent vistas.

Whatever it is, most of us have had that type of experience at some point. Now, how do you translate that feeling into a
description?

This is a question that great writers have spent lifetimes trying to answer. The best nature writer I have ever read is the
naturalist John Muir (the man on the California state quarter). His trick was that he didn’t just describe nature in literal
terms. Instead, he described both what he saw and what he felt.

In a grove of giant redwood trees, he saw trees. But he felt spiritually moved by God’s creation. So his description com-
bines the literal and emotional. He did not describe them as a grove of trees, but rather, as cathedrals of nature.

True, they aren’t literally cathedrals, but they are so much more than just trees.

<> D-1. Choose one time in your life when you were deeply moved by nature and write that moment 
on the lines provided.

Examples: The Atlantic Ocean, the Rocky Mountains, the Indiana Sand Dunes, looking    
up at the stars.
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<> D-2. Write a list of ten words that describe what you literally saw.

1. ___________________________________ 2. ___________________________________

3. ___________________________________ 4. ___________________________________

5. ___________________________________ 6. ___________________________________

7. ___________________________________ 8. ___________________________________

9. ___________________________________ 10. ___________________________________

<> D-3. Now write a list of ten words that describe what you felt.

1. ___________________________________ 2. ___________________________________

3. ___________________________________ 4. ___________________________________

5. ___________________________________ 6. ___________________________________

7. ___________________________________ 8. ___________________________________

9. ___________________________________ 10. ___________________________________

Note: This list might get diverse, and that’s great. Just focus on what you felt. If a song 
popped into your head, put it on the list. If a word popped into your head, put that on 
the list. If something completely unrelated popped into your head, put that on the list. 
If some aspect of nature made you think of your grandma’s old quilt, put it on the list. 
The key is to let that memory inspire you.

<> D-4. Write a sentence that contains at least one word from both lists (or more than one, if possible). 
Remember, the goal of this sentence is to describe the literal and the emotional impacts of this 
aspect of nature. 
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Lesson E. Story Writing: Outline Your Story

<> E. Outline your story on the lines provided following these steps:

1. Move to the notetaking section provided in these instructions and write your paragraph topics, in the 
order you think you will want them, on the "Topic of Paragraph" lines (in the order you listed them).

Note: It might help you more to think of each paragraph space as “scene” spaces. That is 
think of a paragraph as a scene in your story.

2. Once you have all of your paragraph topics designed, fill in the lines beneath with notes to indicate 
what you want to include in each paragraph. You should do this sentence by sentence unless you have 
your teacher’s permission to do it by listing several key points for each paragraph.

3. If, while you are taking sentence notes, you think of more paragraph topics or see that a paragraph will 
need divided in two paragraphs, just mark this. Your outlining space is for you! You may add, sub-
tract, or divide however you desire.

4. You may write down too much information and omit some of it later when you are writing, if needed, but 
do not write down too little information.

5. You may or may not use all of the sentence lines, according to the number of sentences assigned 
to you. 

All--Paragraph A of Body (PoB-A)
Topic of Paragraph 1 ____________________________________________________________________________________________

Sentence 1 ______________________________________________________________________________________________________

Sentence 2 ______________________________________________________________________________________________________

Sentence 3 ______________________________________________________________________________________________________

Sentence 4 ______________________________________________________________________________________________________

Sentence 5 ______________________________________________________________________________________________________

Sentence 6 ______________________________________________________________________________________________________

Sentence 7 ______________________________________________________________________________________________________

Sentence 8 ______________________________________________________________________________________________________

Sentence 9 ______________________________________________________________________________________________________

Sentence 10 ____________________________________________________________________________________________________
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All--Paragraph B of Body (PoB-B)
Topic of Paragraph 2 ____________________________________________________________________________________________

Sentence 1 ______________________________________________________________________________________________________

Sentence 2 ______________________________________________________________________________________________________

Sentence 3 ______________________________________________________________________________________________________

Sentence 4 ______________________________________________________________________________________________________

Sentence 5 ______________________________________________________________________________________________________

Sentence 6 ______________________________________________________________________________________________________

Sentence 7 ______________________________________________________________________________________________________

Sentence 8 ______________________________________________________________________________________________________

Sentence 9 ______________________________________________________________________________________________________

Sentence 10 ____________________________________________________________________________________________________

All--Paragraph C of Body (PoB-C)
Topic of Paragraph 3 ____________________________________________________________________________________________

Sentence 1 ______________________________________________________________________________________________________

Sentence 2 ______________________________________________________________________________________________________

Sentence 3 ______________________________________________________________________________________________________

Sentence 4 ______________________________________________________________________________________________________

Sentence 5 ______________________________________________________________________________________________________

Sentence 6 ______________________________________________________________________________________________________

Sentence 7 ______________________________________________________________________________________________________

Sentence 8 ______________________________________________________________________________________________________

Sentence 9 ______________________________________________________________________________________________________

Sentence 10 ____________________________________________________________________________________________________
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All--Paragraph D of Body (PoB-D)
Topic of Paragraph 4 ____________________________________________________________________________________________

Sentence 1 ______________________________________________________________________________________________________

Sentence 2 ______________________________________________________________________________________________________

Sentence 3 ______________________________________________________________________________________________________

Sentence 4 ______________________________________________________________________________________________________

Sentence 5 ______________________________________________________________________________________________________

Sentence 6 ______________________________________________________________________________________________________

Sentence 7 ______________________________________________________________________________________________________

Sentence 8 ______________________________________________________________________________________________________

Sentence 9 ______________________________________________________________________________________________________

Sentence 10 ____________________________________________________________________________________________________

All--Paragraph E of Body (PoB-E)
Topic of Paragraph 5 ____________________________________________________________________________________________

Sentence 1 ______________________________________________________________________________________________________

Sentence 2 ______________________________________________________________________________________________________

Sentence 3 ______________________________________________________________________________________________________

Sentence 4 ______________________________________________________________________________________________________

Sentence 5 ______________________________________________________________________________________________________

Sentence 6 ______________________________________________________________________________________________________

Sentence 7 ______________________________________________________________________________________________________

Sentence 8 ______________________________________________________________________________________________________

Sentence 9 ______________________________________________________________________________________________________

Sentence 10 ____________________________________________________________________________________________________
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Extension--Paragraph F of Body (PoB-F)
Topic of Paragraph 6 ____________________________________________________________________________________________

Sentence 1 ______________________________________________________________________________________________________

Sentence 2 ______________________________________________________________________________________________________

Sentence 3 ______________________________________________________________________________________________________

Sentence 4 ______________________________________________________________________________________________________

Sentence 5 ______________________________________________________________________________________________________

Sentence 6 ______________________________________________________________________________________________________

Sentence 7 ______________________________________________________________________________________________________

Sentence 8 ______________________________________________________________________________________________________

Sentence 9 ______________________________________________________________________________________________________

Sentence 10 ____________________________________________________________________________________________________
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Lesson F. Write On: Synonyms for Animals, Predators, and Prey

In writing, you want to avoid using the same word over and over again. This makes your writing sound repetitive. It always
helps to have a list of synonyms for the most commonly used words in your story.

In this story, those words will almost certainly be the predator and the prey since they are the main characters. 

Note: Be careful not to use synonyms that are really obscure. The Latin name for your animals 
may make you sound super smart, but they will distract the reader from the action and de-
scriptions in your story

<> F-1. Study the Synonym Box provided.

Synonym Box
Synonyms for Predator

Synonyms for Prey

Synonyms for Animals (Not all these words will work for all animals)

1. aggressor
2. assailant

9. pursuer
10. stalker 

7. lurker
8. prowler

3. attacker
4. carnivore

5. hunter
6. killer

1. herbivore
2. kill (Yes, kill can be a noun)

6. victim5. target3. object 
4. quarry

1. avian (birds)
2. beast
3. bovine (ox or cow)
4. buck (male deer or rabbit)
5. bull (male cow, elephant, or           

whale)
6. canine (dogs)
7. cob (male swan)
8. cow (many large female 

mammals including ele-
phant, seal, and whale)

9. creature

21. ruminant (cattle, goats, 
sheep, giraffes, yaks, 
deer, camels, llamas, 
antelope)

22. swine
23. tigress (female tiger)
24. ursine (bear)
25. vertebrate
26. vixen (female fox) 
27. vulpine (Fox)

10. critter
11. doe (female deer or rabbit)
12. equine (horses)
13. feline (cats)
14. hind (female red deer)
15. mammal
16. mare (female horse)
17. pachyderm (elephant, also 

rhino and hippo)
18. primate
19. reptile
20. rodent

Box F-1
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<> F-2. Look up your two main animals (predator and prey) and find at least three synonyms for each 
one and list them there on the lines provided.

Note: You may use some of the ones provided in the previous box if they apply.

Note: Don’t forget to look up what males and females are called of that animal. 
Sometimes when writing about two animals, it helps to have one be female and 
one be male to differentiate them from each other more easily.

Predator Synonyms

1. ___________________________________ 2. ___________________________________

3. ___________________________________

Prey Synonyms

1. ___________________________________ 2. ___________________________________

3. ___________________________________

Lesson G:  Showing Off With “Structure”

Sequencing words are words that show the sequence, or order, or something. They are words like first, secondly,
after that, consequently, ultimately, finally, etc.

The point of sequencing words is to show progression. They are usually used in stories (to show the order in which
events happened) and instructional writing (to show the order in which a person should take actions). 

Use one set of sequencing words (or more than one, according to your level). If you have already done this, you 
should still “code” the CC check box(es) and the set of sequencing words in your paper as directed by your 
teacher.

Examples:
• First things: First, initially, originally, at first, primarily, to begin with, in the beginning
• Second or middle things: Second, next, then, secondarily, progressing, progressively, following that
• Third and final things: Eventually, thirdly, ultimately, finally, consequently, lastly, in the end
• General: Then, next, later, after, sometime, etc.
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However, sequencing words can also be used in essays. This is because sequencing words can be used to show a
logical progression. 

Most sequencing words need to be set off with commas. Usually, sequencing words are at the beginning of a sentence.
Always listen carefully to where you hear the pause, but normally, it will come right after the sequencing word. 

First, he went downtown. 
After that, we sent to the store.
Finally, she ate the cream pie. 

Sometimes the only way your story comes together is in order (first, second, third, etc.) This makes choosing the right se-
quencing words relatively easy. 

Always pay close attention to make sure you choose the right sequencing word.

<> G-1. Study the list of sequencing words provided (Box G-1). 

Sequencing Words

Sequencing words to show first things:  
1. First
2. Initially
3. Originally
4. At first
5. Primarily
6. To begin with
7. In the beginning

Sequencing words to show second or middle things: 
1. Second
2. Next
3. Then
4. Secondly
5. Progressing
6. Progressively
7. Following that

Sequencing words to show third and final things: 
1. Eventually
2. Thirdly
3. Ultimately
4. Finally
5. Consequently
6. Lastly
7. In the end Box G-1
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<> G-2. List at least ten more sequencing words.

1. ____________________________________ 2. ____________________________________
3. ____________________________________     4. ____________________________________
5. ____________________________________     6. ____________________________________
7. ____________________________________     8. ____________________________________
9. ____________________________________   10. ____________________________________

<> G-3. On the lines provided, write ten sentences using sequencing words.  

1. ____________________________________________________________________________________________

____________________________________________________________________________________________

2. ____________________________________________________________________________________________

____________________________________________________________________________________________

3. ____________________________________________________________________________________________

____________________________________________________________________________________________

4. ____________________________________________________________________________________________

____________________________________________________________________________________________

5. ____________________________________________________________________________________________

____________________________________________________________________________________________

6. ____________________________________________________________________________________________

____________________________________________________________________________________________

7. ____________________________________________________________________________________________

____________________________________________________________________________________________

8. ____________________________________________________________________________________________

____________________________________________________________________________________________

9. ____________________________________________________________________________________________

____________________________________________________________________________________________

10. ____________________________________________________________________________________________

____________________________________________________________________________________________
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Lesson H. Story Writing: Write Story
<> H. Write your story in your notebook on every other line or key it on the computer. 

Lesson I. Composition and Editing: Edit and Revise Using the
Checklist Challenge

<> I. Use the Checklist Challenge located after this week’s lesson to edit your story.
(1) Complete each revision for each paragraph, as indicated. 
(2) Insert revisions with pen or pencil into your rough draft paper.
(3) Highlight (or code) each revision on your rough draft paper as directed by your teacher.
(4) Check off (or code) each item’s check box on the Checklist Challenge for this week.

Note: If you are not familiar with CI’s Checklist Challenge, and you feel that you need 
more help on it than this upper level book provides, you may desire to secure a first semes-
ter MC book for levels four through nine or the Character Quality Language Arts Teacher’s 
Guide--all of which contain detailed lessons on the How To’s of the Checklist Challenge. 
Also, see the Checklist Challenge Coding box provided. 

Note: Notice that after several tasks of the Checklist Challenge, the items start to contain 
words like “If you have already done this, highlight the word or sentence in your paper 
and highlight the check box(es) as directed by your teacher.” When you start to see  
these words, you may just locate the items in your paper and code them for your teacher
rather than adding more of them. Be sure you code the items in your paper and in the 
task list of the CC Chart.

Lesson J. Composition: Final Copy of Your Story
<> J-1. Edit your story with your teacher or another “editor.”

<> J-2. Write the final copy of your story.

25



26



Your teacher may desire for you to code your CC for her so that she can grade it/check it more easily. The following steps
will help you learn to code your CC for your teacher. For more help on this, see the Suggested CC Coding Chart in the back
of this Meaningful Composition book.

1. Use colored pencil or colored pens or highlighters.
2. Print off your double spaced rough draft report or essay (or use your handwritten rough draft).
3. With your CC on one side and your paper on your dominant side (right hand side for right handed students),

complete the first CC task.
4. Place a check mark in the check boxes for the items that say "read" or "look for errors," etc., with a pen as

you complete them.
5. For items that involve inserting things or omitting something and adding something else, code in one of two ways:

a. Insert the change or addition with a pen or pencil on your paper and use a highlighter to mark it in your
paper in a distinguishing way--highlight the addition with an orange highlighter, circle the change with blue high-
lighter, double underline the title with a pink highlighter, etc. (choosing whatever colors you desire without repeat-
ing the exact same marking). OR

b. Insert the change or addition with a colored pencil or colored pen (choosing whatever colors you desire with
out repeating the exact same marking). (In this method, you will eventually need to add the change AND circle it or
underline it so that your exact same marking is not repeated. For example, you might add verbs with a blue pen
but add the title with a blue pen and underline the title with that same blue pen--two different markings, one written
in blue pen and one written in blue pen and underlined with the blue pen.)

6. Whatever you do to the insertion on your paper should be done to the CC check boxes for that item.
a. For example, if you highlight your new verbs with an orange highlighter in your paper, you will color in the check

box with orange highlighter.
b. If you underline your title with purple highlighter in your paper, you should underline the check box with purple

highlighter.
c. If you write your new verbs in green colored pencil in your paper, make a check mark in the check box with that

same green colored pencil.
7. If your teacher gives you permission to skip a CC task (or you and she do not think a change will improve a para-   

graph), place an NC (no change) in the check box for that paragraph, so your teacher will not look for it.
8. If you skip a task altogether (without your teacher’s permission), place an X in the task box(es), so your teacher will

know not to search for the revisions. Obviously, it is always preferrred that you do all of your assignments, but it
would be better to indicate that you skipped something than to leave the box(es) blank.

The point is that the coding you put into the paper copy of your composition should be identical to what you do to
(or above, beneath, around, etc.) the CC check boxes for that task. This method will allow your teacher to have your
CC chart on one side and your "colorful paper" (with the CC revisions inserted with colors) on the other. She can check at
a glance to find your new insertions, title, Thesis Statement, and more.

Note: Some students prefer to do the CC on their paper on the electronic document on the computer with the
colored shading tool provided in word processing programs. This is fine, too, but the student should still do the
same marking/coding on the CC chart as he did on the electronic document--or write beside the tasks what
color each task is. For example, if the student shades the verbs he replaced in pink shading, he should write
PINK beside the CC task for the verbs on the chart. Then when he prints this "colorful" version, the teacher can
still check his revisions easily. 

Box I
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Read your story to your teacher or an older sibling. Together, listen for sentences that sound 
unclear. Be sure to read aloud. You will “hear” errors you would otherwise not find. Place a 
check mark in each CC box with a pen or pencil when this step is completed. 

Focus on content errors at this time.

Circle each verb with a light colored highlighter. This will make it easier to change your verbs and 
to add adverbs (ly words and others) as further directed. “Code” the CC boxes in the same 
way that you coded your located verbs in your paper.

Be sure to circle all of the following verbs:
• Action verbs--show what the subject does
• Be, a Helper, Link verbs (BHL)--being, helping, and linking verbs (is, are, am, was, were, has, had, do,

does, etc.)
• Infinitives--to + verb (to +action verb or to + BHL verb)

Be sure you circle the verbs in your writings as this step is crucial later in the Checklist 
Challenge. However, do not get discouraged if you miss some. You do not need to labor  
over each word, fearful of missing a verb. The more you look for the verbs, the better you 
will get at finding them--and the better you will get at the verb-related CC items.

Change one of the “boring” verbs in each paragraph to a “strong” verb. You may select 
one from the list below or choose one of your own. “Code” the CC boxes in the same way that 
you coded your added verbs in your paper.

Instead of Use Instead of Use Instead of Use
found discovered looking appearing run sprint
coming visiting sit recline talk communicate
go hasten to asked interrogated lay recline
said announced write pen lie deceive
look examine answered responded play frolic
walk saunter lie stretch out talk proclaim
list enumerate become develop work toil
look scan see determine add enhance
help assist teach instruct

Be sure you add or delete words in the sentence when inserting your new verb, as needed for clarity.

Checklist Challenge for Lesson 1: Introducing Story Writing
The Very Short Story--An Original Animal Escape

Complete the Checklist Challenge by using these guides:
• Determine which check boxes apply to your level.
•  Each box will indicate the number of changes that need to be completed (normally one box for each paragraph).

ALL LEVELS

BASIC LEVEL only

EXTENSION only

OPTIONAL -- Your teacher will decide whether you should complete this task or not, based on your grammar/usage level.

All

B

E

Optional

Note: Since this is a lengthy story, you will not complete one Checklist Challenge item for each paragraph. Just complete each task
the same number of times that a check box is given for that task.

All All All All

All E

All All All All

All E

All All All All

All E
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Highlight one weak existing adverb in each paragraph. Remove each of these adverbs, and 
change the word each one modifies to a stronger word so that the adverb you have highlighted 
is no longer needed. “Code” the CC boxes in the same way that you coded the added 
adverbs in your paper.

Examples
Instead of Use Instead of Use Instead of Use
softly spoke whispered stood tall straightened  very pretty  beautiful
joyfully said exclaimed surprisingly found  discovered  quite alone  isolated
very fast rapidly   looked closely peered very much significant
studied deeply investigated very nice gentle  badly broken  deteriorated
sat back reclined         walked slowly sauntered very good outstanding

Some professional writers consider adverbs to be “inefficient tools of the weak mind.” 
Adverbs can be useful, especially those telling how or when something is done.   
However, strong verbs are even more helpful than adverbs. Careful writers eliminate 
much adverb use--and give their writing more forward motion--as strong verbs are uti-
lized.

Add one descriptive adjective to each paragraph. You may select one from the list below or 
choose one of your own. “Code” the CC boxes in the same way that you coded your added 
adjectives in your paper.

Examples:
stringent gracious lengthy trusted courteous infallible
meek meager valiant understanding trustworthy horrendous
courageous   fulfilling preoccupied terrible incapable presumptuous

An adjective is a describer that describes a noun or pronoun. It tells whose, which one, how 
many, or what kind. You should add descriptive adjectives--those that tell what kind.

From the Banned Words List below, select one word (or form of that word) that you have in 
one of your paragraphs, omit it, and substitute a similar, but stronger, word. If you do not have 
any Banned Words, just “code” the CC check box(es) as directed by your teacher (or 
place a check mark in each one that represents a paragraph with no Banned Words). 

Banned Word List
very  big  really  good  great fine  slow
say  bad  little  want  see  look  such 
ask  lot  find  walk  said  go  become
sit    think  soft  fast  many  find 

*like (Like is only banned when it is a verb. When used as a preposition, like often creates a simile--and is
not a Banned Word.) 

Advanced students should omit as many Banned Words as possible throughout all para- 
graphs.

All All All All

All E

All All All All

All E

All All All All

All E
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Create a title, and put it at the top of the your paper. If you have already done this, you should
still “code” the CC check box and the title in your paper as directed by your teacher. 

Consider the following ideas:
• Something catchy: “Run, Live”
• Something comical: “Napoleon of the Savanah”
• Something bold: “The Race for Life”
• A song title or line: “Circle of Life”
• A Scripture: “Rescue Me”
• Something biblical: “The Savior”
• Something about character: “Courage”
• Something informative: “Enemies of the State”
• Literary reference: “The Good Earth”
• Other: “Get Out”

Tips:
• Center your title at the top of the first page of your composition.
• Capitalize the first letter of the first and last word.
• Capitalize all the words within the title that are important--but not three-letter-

or-fewer articles, pronouns, or prepositions.
• Do not italicize your title, though you may treat it like a minor work and sur-
round it with quotation marks (regular ones, not single ones), if desired.

Add one SSS5—Super Short Sentence of five words or fewer. If you have already done this, 
you should still “code” the CC check box and the SSS5 in your paper as directed by your 
teacher.

Examples:
• They display extraordinary stealth.
• Then, they are trapped!
• And soon it happened.

Using a thesaurus, if needed, change one word in each paragraph to a more advanced or 
distinct word. If you and your teacher feel that your vocabulary is advanced enough, you 
should still “code” the CC check box(es) and the advanced words in your paper as 
directed by your teacher. 

Instead of: Use: Instead of: Use:
tree maple deep bottomless
kind compassionate turn swerve
grass blades loud obnoxious 

This may be any type of word--noun, verb, describer, etc. When choosing the new word, select
one that paints a more vivid picture, gives better detail, is more distinct, etc. Do not just ran-
domly select a word. Your new word choice should be intentional.

All

All

All All All All

All E
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Choose a word (or forms of a word) that you used more than one time within each paragraph. 
If the word sounds redundant, change that word, at least once, to a word with a similar 
meaning. If you do not have any redundancy, just “code” the CC check box(es) as directed 
by your teacher.

Examples:
• If joyful is redundant, substitute elated the next time.
• If drove is redundant, substitute careened the next time.
• If answered is redundant. substitute retorted the next time.

Note: Advanced level students should omit as much redundancy as possible throughout all 
paragraphs.

Do not change insignificant words such as was, it, and, etc.

Add different sentence openers (also known as introductory material or non-essential 
information). If you have already done these, you should still “code”  the CC check boxes 
and the sentence openers in your paper as directed by your teacher.
Examples:

• A subordinate clause opener: When the spider’s victims are in these challenging posi-
tions, those critters are dinner for sure! (Sub Clause + Subordinator + subject + verb)

• A prepositional phrase opener: From these traps and snares, their prey seldom escape.
• An ing opener: Acting via traps and snares, spiders trap prey easily.
• An ed opener: Designed individually for each family of spider, a web is truly a work of art.
• A short PP that requires a comma: From this, the prey cannot get loose.
• A transition word or phrase: Next, the spider designs a temporary spiral of non-sticky silk to act as
basting.

• An ly word (adverb): Amazingly, the spider produces silk threads from special glands in its
abdomen.

• An ly phrase or clause followed by a comma: Slowly backtracking, the spider creates a spiral of sticky silk.
• A conjunctive adverb: Henceforth, the victim cannot escape.
• An interjection: Yes, the spider is a stealthy creature.
• Other non-essential material of your choice: Once there, the “dinner” has no way of escape.
Upper level students should choose various ones -- preferably without much repeating.

Add a double or triple adjective. If you have already done this, you should still “code” the 
CC check box(es) and the double or triple adjectives in your paper as directed by your 
teacher. 

Examples: 
• Double: The intricate, amazing web does its job well. (Or amazing, intricate web.)
• Triple: The creative, awesome, and sneaky spider is quite the predator. (Or awesome,

creative, and sneaky spider.)

Separate items in a series with commas, placing the final comma before the and.
Double and triple adjectives need and or a comma between them if they can be placed 
in reverse order and still sound correct.

E

All All All All

All E

All All All All

All E

31



Combine two sentences (or one sentence and one [or more] phrase/clause) into one complete 
sentence using the conciseness technique of your choice. If you have already done this, you 
should still “code” the CC check box(es) and the sentence in your paper as directed by 
your teacher. 

Examples:
• Appositive:

Two sentences: A spider’s web is an intricate trap. It seldom releases its victims.
One sentence: A spider’s web, an intricate trap, seldom releases its victims.
An appositive is a phrase dropped into a sentence--and surrounded by 
commas--that renames or restates the words before it.

• Compound verbs:
Two sentences: It traps its victims. It ensnares its victims.
One sentence: It traps and ensnares its victims.

Subject + verb + verb

• Subordinate clause placement:
Two sentences: The spider secures the center of the bridge with a vertical silk strand.

Then it constructs a frame.
One sentence: Once the spider secures the center of the bridge with a vertical strand, 

it constructs a frame.
Sub Clause opener (subordinator + sub + verb) + CS 

• Another non-essential opener:
Two sentences: They are far more subtle in their methods. They act via traps and snares

to put their victims in challenging positions.
One sentence: Subtle in their methods, they act via traps and snares to put their victims 

in challenging positions.
Phrase + CS

• Surbordinate clause placement mid sentence:
Two sentences: Orb webs are the ones seen by people most often. They are created by

two families of spiders.
One sentence: Orb webs, which people see most often, are created by two families 

of spiders.
A subordinate clause (subordinator + Sub + verb) dropped into a sentence--and 
surrounded by commas--that gives more information.

• Conjunctive adverb:
Two sentences: A spider sits patiently in the center of the web. It waits for its victim.
One sentence: A spider waits for its victim; moreover, it sits patiently in the center of its 

web.
CS; CA, CS

• Conjunctive adverb within a sentence:
Two sentences: They are far more subtle in their methods. They act via traps and snares

to put their victims in challenging positions.
One sentence: They are far more subtle, however, acting via traps and snares

CS, CA, CS

• Dash preceding clause or phrase:
Two sentences: Some predators do not catch their prey by assailing them directly. They

are far more subtle in their methods.
One sentence: Some predators do not catch their prey by assailing them directly--they 

are far more subtle in their methods.
CS--CS 

E E E E

E E

32



• Coordinating conjunction (cc) between two complete sentences (CS):
Two sentences: Each of the twenty-five families of spiders has its own design for a web. 

Orb webs are the ones most often seen by people.
One sentence: Each of the twenty-five families of spiders has its own design for a web, 

but orb webs are the ones most often seen by people.
CS , cc CS

• Semicolon between two complete sentences:
Two sentences: Spiders create intricate webs. Victims seldom escape from them.
One sentence: Spiders create intricate webs; victims seldom escape from them.

CS ; CS

• Colon usage:
Two sentences: There are two crafty predators. These include the spider and the Venus’ 

fly trap.
One sentence: There are two crafty predators: the spider and the Venus’ fly trap.

CS : CS

Upper level students should choose various ones -- preferably without much 
repeating.

Include one simile or metaphor (or more than one, according to your level). If you have already 
done this, you should still “code” the CC check box(es) and the simile or metaphor in your 
paper as directed by your teacher. 

Examples: 
• Simile--Comparison using like or as: The Venus’ fly trap is as insidious as the steel jaws of a

hunter’s snare.
• Metaphor--Comparison without using like or as: The Venus’ fly trap is a hinged prison.

Add one word you have never used before in writing (or more than one, according to your 
level), if you and your teacher think it is appropriate. If you have already done this, you should 
still “code” the CC check box(es) and these words in your paper as directed by your 
teacher.

A word you have never used in writing might be one you use in speaking but not in
your compositions. Do not be afraid to use words you cannot spell! Use spell check on the
computer or a dictionary to spell these challenging words (or ask your teacher for
spelling help).

Edit each paragraph with your teacher, and correct any usage or spelling errors. Place a 
check mark in each CC box with a pen or pencil when this step is completed.

All

All E

All All All All

All E
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It is recommended in this curriculum that students be taught from the beginning of their writing days how to edit and proof-
read their compositions using proofreaders’ marks. It will be laborious at the beginning, but these marks ensure consistency
in editing, as well as efficiency in marking. When students devise their own systems for marking errors, they are often long
and indistinguishable markings that are different each time. Then when the teacher edits a paper for her student, her
markings will be different too. By teaching proofreaders’ marks, everyone who edits will mark errors in the same way.
(This also encourages peer editing, which is valuable for both those who are editing and those being edited.)

Obviously, young students will not learn all the proofreaders’ marks the first year of writing, but when used consistently,
everyone will begin using the same markings, and these markings will take on immediate meaning for anyone who sees
them in writing. Begin with the simplest, most commonly-used markings and continue adding new markings as your stu-
dent matures as an editor.

The author has used proofreaders’ marks with hundreds of students over the years, and even the youngest students enjoy learn-
ing proofreaders’ marks and catch on rather quickly. Editing often becomes a challenge--a game, of sorts--for analytical stu-
dents, and even those without superb editing skills enjoy the thrill of finding errors and recommending changes.

Appendix A: Editing and Revising



Proofreader’s Marks
Symbol Meaning

Capitalize a letter

Make a capital letter into a lowercase letter.

Delete (take out)

Insert punctuation

Insert 

Reverse 

Insert space

Leave as it was before the mark was added.

Move

Make a new paragraph
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Digital Product -- for flash cards, games, & more 
ABC Letter and Picture Cards 

Products by Donna Reish 

 

Pre-School - Primary Products 

ABC Sounds Song Posters 

 

Parents' Guide to Using Baby Shark Readers for 
Foundational Reading Skills (Digital & Amazon Print) 
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Baby Shark Readers 
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Mommy Shark Reader 

*Most products have instructional videos at the stores!
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(Check out Donna’s FREE EarlyReadingWorkshop.com) 

Word-family, incremental Spelling Notebook for 
student to record words under categorized families 

and rules 

Spelling Practice Approach for home and school for all 
spelling lists. Digital product (Our stores and Teachers Pay 

Teachers) 
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The Spelling Notebook 
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*Tools and Tricks and Writing Boxes are good first books since they teach my methods.

Step 1: Choose Topic-Based (WO) or Writing-Type-Based (WFAM) Series

Step 2: Choose the Book From the Series Above

Step 3: Choose the Level

Level I = Grade 2nd & 3rd         Level II = Grade 4th & 5th  

Level III = Grade 6th, 7th, & 8th   Level IV = Grade 9th & 10th 

Level V = Grade 11th & 12th  

Topic-Based (Write On--WO) 
Writing Type-Based Books 

(Write-for-a-Month--WFAM) 

WFAM Writing Type Books: 

(5+ Levels/Books Per Type Available) 

-Basic Biographies

-Daring Dialogue
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-Real Reports

-Tool and Tricks*

-Simple Stories

-Writing Boxes*

-Twice Told Tales
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